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1. INTRODUCTION
This ebook is targeted at teachers and school leaders who would like to:

• Support colleagues in using online courses and communities

• Establish a more collaborative environment at their school

• Work collaboratively with school colleagues on developing their 
teaching capacity

• Support colleagues with a flexible professional development offer 
that does not impact on the daily school timetable

• Discuss education and pedagogical topics with school colleagues 

• Experiment with new forms of professional development 

• Develop the digital competence of their teachers

Teacher trainers, administrators and policy makers in charge of teacher 

training, as well as organisations offering Massive Open Online Courses 

(MOOCs), might also find the concept and ideas presented in the ebook 

of interest.

This ebook guides you on how to organise school-based study groups 

alongside MOOCs for teachers. Teachers and school leaders can 

meet regularly in these study groups to take a MOOC together, discuss 

the MOOC’s content in the context of the school environment, and 

collaboratively plan to implement what was learned in the MOOC in their 

daily practice at school. Teachers who have implemented such study 

groups have found that their remit can easily develop into broader-

framed school-based learning communities that go beyond the initial 

focus on a MOOC. These learning communities have the potential to 

bring together a variety of actors from across a school to participate in 

sustained, collaborative and school-specific professional development 

activities.

The initial aim of these study groups is to support colleagues in making 

more and more effective use of the increasing number of MOOCs 

available for teachers. They offer teachers a free and flexible professional 
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development format that is on the one hand part of a large, often 

international community of professionals who can inspire and support 

one another, and on the other hand, embedded in the daily reality of 

a teachers’ school and supported by their immediate colleagues. This 

combination should result in an effective form of teacher professional 

development that can help teachers innovate their classroom practices.

The ebook outlines the experiences of eight pilot teachers who 

implemented school-based study groups alongside MOOCs offered by 

the European Commission’s Teacher Academy initiative on the School 

Education Gateway in 2019. Based on the experiences of the pilot teachers, 

the ebook offers guidance and recommendations for teachers and school 

leaders who would like to make (more) effective use of MOOCs at their 

schools. 

MOOC content and activity

EFFECTIVE
TEACHER

CPD

International 
community 

of peers
School-based 
community 

of peers 
(study groups)

https://www.schooleducationgateway.eu/en/pub/index.htm
https://www.schooleducationgateway.eu/en/pub/index.htm
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2. IMPROVING THE 
ONLINE PROFESSIONAL 
DEVELOPMENT EXPERIENCE

2.1. Why MOOCs for Teachers?

Over the last decade, teachers have faced an increasing number of complex 

challenges in their daily work in the classroom, caused by changes in 

education policy as well as more general trends in society. Some of these 

challenges, such as the increasing digitalisation of classrooms, require 

teachers to fundamentally innovate and adapt their practices. Teachers 

require training and support if they are to achieve such transformation of 

their practice. 

It is generally agreed that 

initial teacher training and 

continuous professional 

development are crucial in 

addressing these changes. 

However, evidence from the 

most recent OECD Teaching 

and Learning International 

Survey (TALIS) shows that 

many teachers struggle to access and benefit from the training they need, 

with very few, if any, improvements registered over the last decade.1

1 OECD. (2009). The Professional Development of Teachers. In Creating Effective 

Teaching and Learning Environments: First Results from TALIS (pp. 47–86). https://doi.

org/10.4324/9780203815564.ch24

OECD. (2014). A Teachers’ Guide to TALIS 2013. Paris.

OECD. (2019). TALIS 2018 Results (Volume I). https://doi.org/10.1787/1d0bc92a-en 

https://www.oecd.org/education/talis-2018-results-volume-i-1d0bc92a-en.htm
https://www.oecd.org/education/talis-2018-results-volume-i-1d0bc92a-en.htm
https://www.oecd.org/education/talis-2018-results-volume-i-1d0bc92a-en.htm
https://doi.org/10.4324/9780203815564.ch24
https://doi.org/10.4324/9780203815564.ch24
https://doi.org/10.1787/1d0bc92a-en
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“A lot of headmasters don’t support teachers going on 
training courses during work hours because of the 
substitution issue. There are simply not enough 
teachers, and when on training, the 
already over-worked teachers need to 
work for others or the lessons will not 
take place. This obviously turns out 
negatively on students’ learning.” 
Mareike Raabe, Pilot Teacher, Germany

There is little doubt that MOOCs have the potential to increase 

accessibility of training for teachers. They are inherently more flexible 

than onsite or other online formats, usually offering flexibility in when 

and where they are accessed, allowing teachers to benefit at times that 

do not conflict with their work schedule and other commitments, and 

without the costs and inconvenience of travel. Furthermore, teachers 

can access a wider selection of training from regional, national or 

international providers, given that participation is free, does not depend 

on the geographic location of the offer, and is not restricted to small 

cohorts of teachers.

“MOOC Benefits:
• you can follow them at your own pace, in the most 

appropriate time for you
• you have got the possibility of interacting with 

other like-minded colleagues
• you can find practical examples of 

application in the classroom
• you can share good teaching 

practices” 
Elena Pezzi, Pilot Teacher, Italy
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2.2. Why School-Based Study Groups?

Although accessibility at a basic level might be increased through MOOCs, 

benefiting from them requires a certain level of digital and self-regulated 

learning competences. Without these competences, teachers derive little 

benefit from more training opportunities in the form of MOOCs. 

By definition, online training requires a basic level of digital competence, 

at the very least being able to navigate an online learning environment. 

However, research indicates that learning online is more effective 

when the learner is an active contributor rather than simply a passive 

consumer of learning content,2 suggesting that effective online learning 

environments also require a more advanced digital competence.

Similarly, all online learning 

environments require at least 

a basic level of self-regulated 

learning competence. Even in 

highly structured and guided online 

learning environments, group 

dynamics and positive peer pressure 

are usually less pronounced than 

in onsite settings, which can 

lead to feelings of isolation and 

disconnectedness.3 This means 

learners are more left to their own devices to motivate themselves to 

proceed and succeed. Furthermore, MOOCs usually offer high levels of 

flexibility but little or no personalised guidance to the learner. To succeed 

in such environments, learners need to structure and organise their own 

learning, defining for example when and where they will learn or what 

2 Huang, H. (2002). Toward constructivism for adult learners in online learning environments. 

British Journal of Educational Technology, 33(1), 27–37. https://doi.org/10.1111/1467-

8535.00236n

3 Willging, P. A., & Johnson, S. D. (2009). Factors that influence students’ decision to dropout 

of online courses. Journal of Asynchronous Learning Network, 13(3), 115–127. https://doi.

org/10.24059/olj.v13i3.1659

https://doi.org/10.1111/1467-8535.00236n
https://doi.org/10.1111/1467-8535.00236n
https://doi.org/10.24059/olj.v13i3.1659
https://doi.org/10.24059/olj.v13i3.1659
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content or activities to focus on. Accordingly, to benefit from online 

teacher training, teachers require an advanced level of self-regulated 

learning competence.4

Furthermore, given that MOOCs are often organised at national or 

international level, they can appear at first sight a little removed from the 

local context in which the teacher operates. 

“The headmaster said that the face-to-face course 
cannot be replaced with a European 
online course because the face-to-
face course in our city caters more for 
the local needs and the regulations 
and rules talked about are rather local.” 
Mareike Raabe, Pilot Teacher, Germany

Moreover, research suggests that for teachers to benefit from professional 

development and subsequently implement what they have learned as part 

of their daily practice, the school environment they operate in is of key 

importance.5 While MOOCs can suggest to participants that they find 

school colleagues to exchange with and integrate activities that support a 

transfer to practice (e.g. the design of a lesson plan), without a framework 

at school, such exchanges and transfer to practice are less likely to actually 

happen. Accordingly, in order for MOOCs to be more effective, finding 

a framework that links or embeds MOOCs into a teachers’ school 

context is crucial. 

4 Self-regulated learning is a cyclical process by which, when faced with a learning goal, 

students are actively planning, monitoring and adapting (performing), and reflecting on their 

learning strategies in order to succeed. This involves the establishment of goals and then 

selecting the right strategies by which to reach them. In doing so, students self-regulate 

their metacognition (thinking about one’s thinking), behaviour (planning, monitoring, and 

evaluating), and motivation to accomplish the task at hand.

5 Darling-Hammond, L., Hyler, M. E., & Gardner, M. (2017). Effective Teacher Professional 

Development.
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“It is advisable to create a working team within the 
school. It can act as a multiplier for 
those colleagues who would like to 
engage but are held back by a 
thousand obstacles (real or feared)” 
Elena Pezzi, Pilot Teacher, Italy

To address these challenges, the School Education Gateway Teacher 

Academy piloted the concept of school-based study groups in eight 

countries across Europe (Croatia, Germany, Italy, Malta, Netherlands, 

Portugal, Romania, Spain). In these study groups teachers came together 

regularly to:

Support and 
motivate 

one another 
throughout the 

MOOC

Provide 
structure to 

their learning 
by offering a 

place and time 
to work on the 

MOOC

Discuss the 
MOOC’s topics 
and ideas in the 
context of the 

schools’ realities

Plan how to 
implement 

new ideas and 
practices after 

the MOOC

The study groups therefore offered a framework to support colleagues 

with low levels of digital and self-regulated learning competence to help 

them benefit from a MOOC, while at the same time contextualising and 

localising what was learned on the MOOC and facilitating a transfer to 

practice. Feedback from study group participants and the eight pilot 

teachers suggests that the study groups successfully addressed all of 

these areas. 
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2.3. The School Education Gateway 
Teacher Academy

The Teacher Academy of the European Commission’s School Education 

Gateway offers a variety of services and activities for teachers, school 

leaders and other school staff from pre-primary to upper secondary 

level. One of its main services are MOOCs for teachers and other school 

stakeholders. A Pedagogical Advisory Board consisting of European 

experts in the field of teacher training and online learning guides and 

supports the course programme of the Teacher Academy and advises on 

the strategic development of the services offered. The Teacher Academy 

constantly strives to improve its offer to teachers and schools. Accordingly, 

in 2019 it organised a pilot programme to explore blended, school-based 

approaches which made use of the Teacher Academy’s MOOCs, in order 

to support more teachers in making effective use of the Teacher Academy 

MOOC offer.

https://www.schooleducationgateway.eu/en/pub/teacher_academy.htm
https://www.schooleducationgateway.eu/en/pub/index.htm
https://www.schooleducationgateway.eu/en/pub/index.htm
https://www.schooleducationgateway.eu/en/pub/teacher_academy/pedagogical_advisory_board.htm
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3. HOW TO SET UP A STUDY 
GROUP
The following section outlines how to setup a school-based study group 

that runs alongside a MOOC. The guidance provided is based on the 

experiences of eight pilot teachers who implemented such study groups 

in their schools in 2019. While the section focuses primarily on advice 

for teachers it can nevertheless also be useful to school leaders and 

administrators. The section addresses the following four areas:

1. Getting 
started

2. Recruiting 
colleagues

3. Planning 
study group 

sessions

4. Running 
study group 

sessions

3.1. Getting started

To start out with it is important to get support for the idea of a study group 

from your school leadership. In order to recruit colleagues for the study 

group and to recognise the work of those who participate, this support 

will be invaluable. You can use this infosheet which provides an overview 

of what this ebook covers to help relevant colleagues understand what 

this is about and how it will work. 

However, before approaching your school leadership, you should 

consider which type of MOOC you want to focus on, thereby being in a 

better position to explain the added value of the activity to a school leader 

or colleague.

There are many different MOOCs out there, with an increasing number 

relevant for schoolteachers. However, when deciding which MOOC to 
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take together with your colleagues in a study group, you should consider 

the following aspects:

3.1.1. LANGUAGE OF THE MOOC

Many of the MOOCs available are likely not in the native language of 

the teachers at your school. While a certain level of confidence of your 

colleagues in the language of the MOOC is advised, one of the benefits of 

the study group has been that teachers who did not feel confident enough 

in the language of the MOOC nevertheless succeeded in completing 

the MOOC with the help of colleagues in the study group. The use of 

translation services like Google Translate can also be a great help in this 

regard. 

“The most enriching experience for teachers in my 
school was the ability to have real-time support while 
doing a course in English language. 
They felt confident because they all 
knew they could ask for help at any 
point and this facilitated the process 
for them.” 
Mirela Radosevic, Pilot Teacher, Croatia

“In my case teachers were also scared to participate in 
online courses due to lack of English and digital 
competence, so we followed the egg 
of Columbus and we found an 
unexpected simple solution to a 
problem that seemed impossible to 
solve: do the MOOC together.” 
Elena Pezzi, Pilot Teacher, Italy
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“The main activity during the meetings was clarifying 
the misunderstandings regarding the translation of 
the course, done using Google 
Translate mostly, and also supporting 
them in finding their way inside the 
course pages and using the Web 2.0 
tools there.” 
Cristina Nicolaita, Pilot Teacher, Romania

Nevertheless, it is necessary to consider the language of the MOOC 

carefully as it is important that you as a facilitator feel confident enough 

in the language, so as to be comfortable to clarify and support colleagues 

with language-related issues, for example when they ask you to take a 

look at some work before submitting it on the course. 

Another aspect to consider regarding the language is the extent to which 

an international exchange with colleagues from outside of your country is 

considered important or useful at your school. On the School Education 

Gateway Teacher Academy, all MOOCs are offered in English language 

only, in order to maintain the exchange between teachers from different 

countries and learning from the diversity of experiences across Europe. 

This type of international element of a course is usually lost when the 

course is organised at a national level. 

Joining MOOCs that gather people from all parts of 
the world allows us to learn more than 
just the course topics, it makes us 
connect with people from different 
cultures and with different world 
views.  
Celeste Simoes, Pilot Teacher, Portugal
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GETTING STARTED – KEY TAKE-AWAYS

• Get buy-in from key school colleagues

• Use the Study Group Flyer

• Study group can help teachers not so confident in the language 
of the MOOC

• Choose a MOOC in a language in which you are comfortable

• Consider how important an exchange with international 
colleagues is for your schools

• The MOOC topic should be aligned with school priorities

• Self-study MOOCs offer more flexibility but less support and no 
certificate

3.1.2. TIMING OF THE MOOC

MOOCs are usually offered in a specific period of time, usually a few weeks, 

during the year. Aligning the schedule of your study group with this period 

is important if you want to benefit from the live delivery of the course. 

Participating in the live delivery of a MOOC has a number of benefits 

including access to a community of peers taking the course, access to 

one or more course moderators, access to a support infrastructure from 

the course organisers, and the opportunity to receive a certificate for 

completing the course. Accordingly, your choice of MOOC needs to fall 

in a period that fits with the annual schedule of the school and in a period 

where you have enough time to organise the study group. 

On the School Education Gateway Teacher Academy and certain other 

MOOC platforms it is however possible to still benefit from a MOOC after 

the live delivery is over, with the course remaining online and available 

for browsing indefinitely. This means that you can organise a study group 

also for MOOCs whose delivery is over, giving you access to a greater 

choice of topics as well as greater flexibility in when and how to organise 

your study group. However, do note that certification is usually no longer 

offered on such self-study MOOCs, so it becomes even more important 

to organise some kind of local recognition of learning for your study 
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group members. This could for example be a certificate or other form of 

recognition provided by your school management. 

3.1.3. TOPIC OF THE MOOC

Last but not least, which MOOC you choose to work with should 

fundamentally be determined by the relevance of the topic it covers for 

your school context. When starting out with a study group for the first 

time, the course topic would ideally be aligned with certain priority areas 

of your school development, so as to have broad appeal in your school 

(in contrast to a topic that is only relevant for a specific subject area). This 

way, you are more likely to attract more interest in the study group. Some 

pilot teachers in fact gave their colleagues a variety of options and ran a 

poll to determine which course to focus on in the study group. 

3.2. Recruiting colleagues

As previously mentioned, in order to recruit colleagues for the study group, 

gaining the support of the school leadership is very helpful. Ideally, the 

school leadership will go beyond just tacit approval of the work and also 

offer it active support by promoting it at meetings or in communications 

to teaching staff. Given that there is often a lack of formal accreditation 

for MOOCs, any kind of formal or even informal recognition from the 

leadership to those participating in the study group could help convince 

colleagues to join. This could be for example through the awarding of a 

separate certificate offered by the school, credits as part of any appraisal 

system, or at least an acknowledgement of the work done at school 

meetings and on the schools’ communication channels. 

Convincing colleagues to join their study groups was not always an easy 

endeavour for the pilot teachers as many colleagues either had little 

knowledge about MOOCs or were sceptical for a variety of reasons, 

including doubts about taking a course in a foreign language or reluctance 

to take a course that was not formally accredited in their country. 
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Accordingly, being ready to answer questions about how MOOCs work, 

how the study group can support their work, and what they will learn in 

the process is very important. 

Informing colleagues of the study group offer was done by the pilot 

teachers primarily via a presentation at a staff meeting, or messages in 

staff newsletters or similar communication channels. Pilot teachers also 

used social media channels to reach out to colleagues, for example via 

Facebook groups or WhatsApp groups used by teachers from the school. 

One teacher even prepared a poster which she displayed in the staff room. 

Some teachers also started out by recruiting their closest colleagues to 

form a base group which they then used to convince further colleagues 

to join them. 

Below you can see a typical process and timeline of the recruitment phase 

organised by a pilot teacher: 

• “End of April: I’ve talked with the headteacher and 
got her approval

• Beginning of May: I’ve informed the staff and 
department coordinators; news on the school 
bulletin

• Mid-May: I’ve explained the project at school 
teachers’ meeting and opened the applications

• End of May: We’ve reached a group of 20 teachers 
who wanted to join the course

• Beginning of June: I’ve sent them a 
first mail to explain the project more 
in details and give them the relevant 
links

• September: first meeting of study 
group” 
Elena Pezzi, Pilot Teacher, Italy
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RECRUITING COLLEAGUES -KEY TAKE-AWAYS

• Get active support from school leadership

• Use staff meetings, newsletters, etc. to inform about study 
groups

• Be ready to answer critical questions

3.3. Planning the Study Group Sessions

Once your study group has been formed, an important first step is to set 

out a schedule for when the group meets. Accommodating everyone is 

likely to prove difficult but pilot teachers found it very effective to use a 

scheduling tool like Doodle to find suitable meeting times or they offered 

different times during the week when participants of the group could 

meet: 

“As my group was very diverse, regarding age range of 
students, school timetable and even their hometown, 
I met them twice a week- on Tuesday 
mornings for those who had classes in 
the afternoon, and on Thursdays after 
classes for those working in the 
morning shift.” 
Cristina Nicolaita, Pilot Teacher, Romania

When the meetings can take place of course also depends on the 

availability of a room to meet. None of the pilot teachers identified this as 

an issue but this was probably because all had active support from their 

school leadership teams who would facilitate the finding of school rooms 

for the purposes of the study groups.

https://doodle.com/
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Preparing the study group sessions should not require a lot of your time. 

However, many pilot teachers found that it was useful to have completed 

the course or at least the relevant course module in advance of the 

study group sessions so as to be able to provide better support to their 

colleagues. 

“As I myself was attending the course, previous to the 
meetings I had gone through that 
week’s module and got familiar with the 
main theme and tasks. So any questions 
they had, I could answer, or if not, we 
could search for the answer more easily 
together.” 
Cristina Nicolaita, Pilot Teacher, Romania

PLANNING THE SESSIONS – KEY TAKE-AWAYS

• Use Doodle to schedule sessions

• Take course / modules in advance of sessions

3.4. Running the Study Group Sessions

During the first meeting of the 

group, it is important to address 

certain basics and not to take 

any prior knowledge or skill-level 

for granted. Therefore, part of 

this session is likely to focus on 

getting colleagues registered on 

the course platform and enrolled 

in the course, as well as guidance 

on how to navigate the course environment and any associated tools.
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“I gave the teachers important information about the 
pilot and the course to take, how to register and 
enrol, definite dates to start the course – we decided 
the best option was to do it in June/
July as the beginning of the school 
year usually means a lot of work -, 
created a learning diary using Padlet 
and explained how to use this tool.” 
Celeste Simoes, Pilot Teacher, Portugal

“Study group participants were instructed on how to 
register on the platform, how to find courses, and 
how to navigate through the course content. 

We then skimmed through the content 
of the course we were taking in order 
to go through all important sections 
together.” 
Mirela Radosevic, Pilot Teacher, Croatia

“During the first meetings, it is important to explain 
how the platform works, as well as the 
peer-to-peer activity, which is the final 
assignment of these courses, and 
therefore key for teachers to 
successfully complete the course.” 
Guillermo Medrano, Pilot Teacher, Spain

Once everyone was set up, two types of approaches appeared during 

the pilot in regard to how to organise the meetings of the group. The 
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first approach required group 

participants to take the course 

in their own time and to use the 

study group time to discuss the 

course content in the context of 

the schools’ and teachers’ specific 

needs and interests, address any 

practical questions or issues they 

had, or to plan concrete follow-

up actions for implementing what 

was learned. This approach is more 

ambitious and works better with 

study group participants who are 

very motivated and have the time 

to prepare before each session. 

The second approach used the 

study group time to actually take 

the course together. This meant that teachers worked through the course 

in pairs or groups, and only engaged in a more general discussion with 

the whole study group when relevant. While many pilot teachers originally 

planned for the first approach, most ended up with a mixture, given that 

study group members were often too busy to go through the relevant 

course modules in advance of the sessions. 

On the next page is an example of the experience of a pilot teacher who 

successfully implemented a mix of both approaches:



23

“My approach was the following: do the different 
modules of the course more or less at the same time 
– some face-to-face in school and others at home, 
which allowed participants to experience different 
situations. Sometimes we were working together at 
school, which allowed for closer support on my part, 
sometimes we worked at home where each one had 
to take decisions on their own and only in urgent 
situations did they contact me. My goal was to make 
them more autonomous and confident to feel that 
even if they didn’t master the language, for example, 
they could still do the module/course. I always did the 
modules beforehand, in order to act as the facilitator, 
and would add my comments to the different 
activities in my Learning Diary, so teachers could have 
a model. We shared the links to our learning diaries so 
we could follow everybody’s work. This meant we 
created a network that scaffolded the teachers’ work.

We had five meetings altogether – 19th and 25th 
June, 2nd, 18th and 25th July 2019 – during which 
I acted as the facilitator, helping 
whoever needed my help doing 
the activities for the PBL course, 
understanding the English texts and 
videos or just using the TA platform or 
Padlet.” 
Celeste Simoes, Pilot Teacher, Portgual

Pilot teachers also found that the study groups offered a valuable space 

for exchange and collaboration at school-level more generally, bringing 

together colleagues from different subject areas who otherwise rarely 

exchanged with one another. Also, the fact that the groups were led 
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by fellow colleagues resulted in an informal and communal feel to the 

meetings, facilitating the collaborative spirit of the groups. 

“The meetings were always a moment to 
learn but also to enjoy being with 
colleagues and friends, which 
definitely helped the working process.” 
Celeste Simoes, Pilot Teacher, Portugal

“During those sessions we would not only speak 
about the content of the course but also about 
mentoring a teacher or teacher trainer 
and about education in general. This 
has led to a more professional learning 
community with motivated teachers.” 
Lisanne Verwer, Pilot Teacher, 
Netherlands

Creating such a spirit is helped by maintaining good and regular 

communications with the group, for example by creating a dedicated 

Facebook or WhatsApp group where questions can be asked in-between 

meetings. Of course, it is important to be sensitive to the kind of 

engagement study group participants are looking for and to take care 

not to overburden or spam group members with many messages or 

expectations to engage at all times. 
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“Between meetings we kept in touch on the Facebook 
group page I had created, posting 
announcements, questions and 
doubts, but also celebrating every step 
forward the study group members 
made, by themselves or together. “ 
Cristina Nicolaita, Pilot Teacher, Romania

To facilitate a transfer to practice, it can be useful to organise the last 

session as a moment where the participants present their work on the 

course and also explain when and how they plan to implement what they 

have learned during the course. Furthermore, discussing how to continue 

the exchanges beyond the study group or how to maintain the spirit of 

collaboration outside of the study group context can prove useful.

After each module, the participants would report their 
findings, difficulties (if any) and suggestions. Upon 
reaching the final module, the participants decided on 
their final project idea. Some decided to work 
individually, some worked together on 
the same project idea. At the very end 
of the course, the participants 
presented their project ideas to the 
study group, after which a discussion 
followed. 
Mirela Radosevic, Pilot Teacher, Croatia

In Romania the study group followed up their work with the organisation of 

open-door lessons where they implemented the lesson plans prepared as 

part of the course and invited one another for observations and subsequent 

discussions on how to improve their work. In Portugal the study group 
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organised a workshop for 

the whole school where 

the study group teachers 

presented their lesson 

plans (developed as part 

of the MOOC) and actual 

students’ work coming 

from the implementation 

of these lesson plans. 

RUNNING THE SESSIONS – KEY TAKE-AWAYS

• Start with the basics

• Give time during sessions to take the course

• Keep things informal and friendly

• Don’t worry if discussions go off-topic

• Organise communication channels to use in-between meetings

• Be sensitive to not overload participants with messages or 
expectations

• In the last session have participants present their work
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4. FURTHER RESOURCES
For more information and resources about the pilot schools, study 

groups, the Teacher Academy and the School Education Gateway see the 

following links:

• Study Group Video

• Pilot Teacher ebooks & video:

 › Celeste Simoes, Portugal

 › Elena Pezzi, Italy

 › Cristina Nicolaita, Romania

 › Mirela Radosevic, Croatia

 › Lisanne Verwer, Netherlands

 › Mareike Raabe, Germany

 › Guillermo Medrano, Spain

 › Alexia Micallef, Malta

• Infosheets Study Group

• About the School Education Gateway: https://www.
schooleducationgateway.eu/en/pub/about.htm 

• Introduction video about the Teacher Academy: https://youtu.be/
CFajkVujBDs 

• A video about self-regulated learning and MOOCs: https://youtu.
be/fmoX9MP0fv8 

• Learning Online with the Teacher Academy – Interview with a 
Course Participant: https://youtu.be/Y9rnUI-9M_o 

https://joom.ag/nD9e
https://madmagz.com/magazine/1653840
https://issuu.com/euroteensclub/docs/seg-ta-sbcs-romania
https://drive.google.com/file/d/1gQCUqtZUcH-Tf1zrmEcVHDu6k-dw219t/view
https://drive.google.com/file/d/1Y2OlhbbteMHVsH7v28_AWxzUIo_Ti_wB/view
https://madmagz.com/magazine/1742267
https://www.youtube.com/watch?v=YNoNp6b0-ds
https://drive.google.com/file/d/1ywn5VqxHEEd6aqRY0Bu04kgbHPJNn476/view
https://www.schooleducationgateway.eu/en/pub/about.htm
https://www.schooleducationgateway.eu/en/pub/about.htm
https://youtu.be/CFajkVujBDs
https://youtu.be/CFajkVujBDs
https://youtu.be/fmoX9MP0fv8
https://youtu.be/fmoX9MP0fv8
https://youtu.be/Y9rnUI-9M_o
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5. LOOKING AHEAD
This ebook has introduced the concept of school-based study groups 

that provide a local and blended framework for working on MOOCs. It is 

designed to address some of the challenges teachers face in benefiting 

from MOOCs as a free and flexible professional development format. 

We hope that more schools will follow the path set out by the pilot 

teachers in organising study groups that work alongside MOOCs. The 

Teacher Academy team and the pilot teachers warmly invite teachers and 

school leaders to offer feedback on the ideas and processes outlined in the 

ebook by contacting us at teacher-academy@schooleducationgateway.

eu and sharing your experiences. 

The pilot teachers are continuing their work in 2020 by piloting local or 

regional study groups that bring teachers together from multiple schools 

in the schools’ locality. Furthermore, online study group formats are being 

tested by some teachers. 

We envision a future where the combination of school-based study groups 

and internationally provisioned MOOCs offers teachers an effective 

teacher professional development format that takes the best from online 

and onsite learning scenarios. Such approach would look inwards to 

specific school-based issues and contexts that shape the everyday work 

of a teacher but also outwards to gain ideas and inspiration through 

exchange with an international community of peers. 

For more information or to offer feedback contact us at teacher-

academy@ schooleducationgateway.eu.

mailto:teacher-academy@schooleducationgateway.eu
mailto:teacher-academy@schooleducationgateway.eu
mailto:teacher-academy@schooleducationgateway.eu
mailto:teacher-academy@schooleducationgateway.eu
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